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INTRODUCTION

Years of independence began to Uzbekistan with one hand over
the years changes in all spheres of life of both the state and society,
years of full social, political and economic reforms, and on the other
hand, over the years the search for new crucial decisions in all areas
of social life, making unexpected, and decisions in complex
situations over the years fresh approaches to various problems. One
such critical perspective of the national state and public construction
issues was the question of the education system. The «Law on
Education» and the National Program for Training were adopted
with the purpose.

Under the auspices of the Education Reform has been divided
into a basic school education (9 years), which is then substituted
training in academic lyceums and colleges (3 years). In universities
was introduced multilevel system of training - Bachelor's (4-year)
and Master (2 years). System of postgraduate education included
scientific and intellectual education (Doctorate - 3 years), training
and retraining. At the reception in the universities, with the entrance
exams in secondary special education test system was introduced
assessment.

One of the areas of reform in the education system of the
country was the question of a foreign language. This issue was one
of the most difficult issues, as it was inextricably linked with all the
difficulties and complex at the time of socio-political changes and
transformations happened in society. First of all, the Uzbek
language was declared the state language, so that ,all the other
languages, including Russian, acquired the status of a foreign
language, in relation to the national language.

New conditions for the socio-political system and new
requirements for the arrangement of society demanded certain
changes and new solutions also in respect of foreign languages. This
also applies to the status of a foreign language to the allocated hours



for learning foreign languages, and to the question of preferences
and prerogatives of various languages, which is reflected in the
production of educational and other interactive fiction, training. It
was necessary to shift the emphasis that has been made.

Priority of helpful English, but not because of its training was to
provide special conditions, knowledge of English has become a
pressing urgency. English proficiency promised prospective
employment and high-paying jobs; for admission to most
universities applicants had to pass tests in English (or other
Western) language, requiring specific language skills. Moreover,
after independence, many young people have the opportunity to
study abroad, which required examinations based on the new
requirements. These exams were TOEFL and IELTS. All the young
people in emergency mode begin to learn English.

December 10, 2012 the Resolution of the President of the
Republic of Uzbekistan «On measures on further improvement of
the learning of foreign languages», which deals mainly talked about
the status of the English language.

However, analysis of the current system of organization of
learning foreign languages shows that educational standards,
curricula and textbooks do not fully meet modern requirements,
especially in the use of advanced information and media
technologies

Training is conducted primarily by traditional methods. Require
further improvement of continuity of learning foreign languages at
all levels of the education system, as well as work to improve the
skills of teachers and the provision of modem teaching materials.

In order to radically improve the system of education of the
younger generation of foreign languages, training, fluent in them,
through the introduction of advanced teaching methods with the use
of modern pedagogic and information and communication
technologies and on this basis to create the conditions and
opportunities for wider access to the achievements of world
civilization and world information resources, international
cooperation and communication, it was found that since 2013/2014
school year:



The study of foreign languages, mainly English, in stages
throughout the country will begin in the early grades of secondary
schools in the form of gaming lessons and lessons in speaking, and
since second grade - with the assimilation of the alphabet, reading,
and grammar;

Teaching in higher education institutions of certain special
items, especially on the technical and international specialties, will
be conducted in foreign languages (English, Russian, Italian, or
other)



Unit 1. AIMS AND PROBLEMS OF METHODOLOGY OF
TEACHING MAIN FOREIGN LANGUAGE

Uzbekistan education is given prior importance in the nation
equally for every child irrespective of gender. Education in
Uzbekistan is supervised by two national agencies, namely the
Ministry of People's Education who looks after the primary,
secondary education; and the Ministry of Higher and secondary
Specialized Education, supervising the vocational and higher.

Education at any age is encouraged in Uzbekistan. New
methods and technologies are created based on the national needs.
The basic principles of Education in Uzbekistan are democratization
and humanization. Education of Uzbekistan helps the Government
to solve many economical and social problems. The teachers of
Uzbekistan have tremendously contributed towards Uzbekistan
Education. According to official sources, about 60 percent of
Uzbekistan's population is covered under the system of education.
The earlier educational system required 11 years of compulsory
schooling for both men and women. In 1992 the policy decision was
made to change from 11 to 9 years of compulsory education. After
nine years of compulsory schooling, students can prepare for higher
education in tenth or eleventh grade or turn to vocational training.
After graduating from any type of secondary education, an
individual can enter a higher education institution to obtain a
bachelor's degree and continue study toward a master's or doctoral
degree. When viewed in general, the Uzbekistan educational system
includes:

*Preschool training (preprimary-from three to 6 years old)

» General secondary education (from 6 to 15 years old)

» Secondary vocational education (from 15 to 18 years old)

.Higher education (undergraduate and graduate-from 18 years
old).



Girls and boys are legally considered equal and study in the
same classes and schools. Schools are open to all ethnic groups, and
minorities in schools are rarely an issue.

The academic year begins on 2 September (the first of
September is the Independence Day) or the first working day of
September. The academic year ends in June for secondary schools
and in July for higher education.

1.1. Aims and Principles of Foreign Language Teaching

It is a common knowledge that there are lots of languages in the
world, and some of them fall into the category of international
languages or languages of wider communication groups, such as
English, French, German, Spanish, Russian, Italian and Arabic. All
these languages are the official languages of the UN.

English language is very important nowadays. More and more
people need English to attend universities and colleges, because
now we have an opportunity to get higher education abroad. New
ideas in science and medicine happen so quickly that it is impossible
to translate everything into different languages. Most articles are
published in English. English is the language of international
communication in many areas of life: trade, air and sea transport,
tourism and sport. Uzbekistan is establishing closer economic,
political, scientific, and cultural relations with various peoples of the
world. International relations are extended and strengthened through
the exchange of scientific, technical, and cultural information. In
this situation foreign language teaching is a matter of state
significance.

In modern society language is used in two ways: directly or
orally, and indirectly or in written form. Thus we distinguish oral
language and written language. Direct communication implies a
speaker and a hearer, indirect communication implies a writer and a
reader. Hence the practical aims in teaching a foreign language are
four in number: listening, speaking, reading, and writing.

Aims are the first and most important consideration in any
teaching. Hence the teacher should know exactly what his pupils are



expected to achieve in learning his subject, what changes he can
bring about in his pupils at the end of the course, at the end of the
year, term, month, week, and each particular lesson, he should know
the aims and objectives of foreign language teaching.

The changes the teacher must bring about in his pupils may be
threefold: practical —pupils acquire habits and skills in using a
foreign language; educational — they develop their mental abilities
and intelligence in the process of learning the foreign
language; cultural — pupils extend their knowledge of the world in
which they live. Therefore there are three aims, at
least, which should be achieved in foreign language teaching: prac-
tical, educational, and cultural.

1.2. Practical aims

The foreign language as a subject differs from other subjects of
the school curriculum. Whereas the teaching, for instance, of history
is mostly connected with the imparting of historical laws and facts
which pupils are to learn and the teaching of the mother tongue
leads to the mastery of the language as a system (which is already
used for exchanging thoughts and feelings) so that pupils will be
able to use it more effectively in oral and written language, the
teaching of a foreign language should result in the pupil's gaining
one more code for receiving and conveying information; that is, in
acquiring a second language for the same purpose as the native
language: to use it as a means of communication.

The nature of the language should also be taken into consid-
eration in determining the aims of language teaching. Learning a
living language implies using the language of sounds, thatis,
speaking. Scientific research gives a more profound insight into the
problem. It is not so much the ability to speak that is meant here but
rather the oral treatment; in other words, the language of sounds, not
of graphic signs (which is usually the case when a dead language is
studied) should serve as basic means of teaching. The length of the
course, the frequency of the lessons, the size of groups should also
be taken into consideration in adopting practical aims. The amount
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of time for language learning is one of the most decisive factors in
mastering and maintaining language proficiency since [earners need
practice. The more time is available for pupils' practice in the target
language, the better results can be achieved Moreover, for the
formation of speech habits frequency of lessons is a more essential
condition than the length of the course.

Tt is not necessary to prove (it has already been proved) that
intensive courses are more effective than extensive ones, for
example, six periods a week for three years are more effective for
language learning than three periods a week for six years.

In foreign language learning all forms of work must be in close
interrelation, otherwise it is impossible to master the language.
However, attention should be given mainly to practice in hearing,
speaking, and reading. Thus pupils must achieve a level in their
knowledge of the language which will enable them to further
develop it at an institute or in their practical work. The achievement
of practical aims in foreign language teaching makes possible the
achievement of educational and cultural aims.

1.3. Educational aims

Learning a foreign language is of great educational value.
Through a new language we can gain an insight into the way in
which words express thoughts, and so achieve greater clarity and
precision in our own communications. Even at the most elementary
level learning a foreign language teaches the cognizance of
meaning, furnishes a term of comparison that gives us an insight
into the quality of language. When learning a foreign language the
pupil understands better how language functions and this brings him
to a greater awareness of the functioning of his own language.

Since language is connected with thinking, through foreign
language study we can develop the pupil's intellect. Teaching a
foreign language helps the teacher develop the pupils' voluntary and
involuntary memory, his imaginative abilities, and will power.
Indeed, in learning a new language the pupil should memorize
words, idioms, sentence patterns, structures, and keep them in long-
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term memory ready to be used whenever he needs them in listening,
speaking, reading, and writing. Teaching a foreign language under
conditions when this is the only foreign language environment, is
practically impossible without appealing to pupils’ imagination.

The lack of real communication forces the teacher to create
imaginary situations for pupils, to speak about making each pupil
determine his language behavior as if he were in such situations.

Teaching a foreign language contributes to the linguistic
education of the pupil, the latter extends his knowledge of phonic,
graphic, structural, and semantic aspects of language through
contrastive analysis of language phenomena. In teaching a foreign
language the teacher is called upon to inculcate in pupils the
scientific outlook, to prepare the young people for an active partici-
pation in production and other types of useful activities.

Teachers of foreign languages make their contribution to the
education of pupils, to their ideological education. Their role in the
upbringing of the younger generation cannot be overestimated.

1.4. Cultural aims

Learning a foreign language makes the pupil acquainted with
the life, customs and traditions of the people whose language he
studies through visual material (such as post cards with the views of
towns, countryside, and people; filmstrips, for example, «Great
Britain», «What Tourists Can See in London», «Disney Land»
films) and reading material dealing with the countries where the
target language is spoken. Foreign language teaching should
promote pupils' general educational and cultural growth by
increasing their knowledge about foreign countries, and by
acquainting them with progressive traditions of the people whose
language they study. Through learning a foreign language the pupil
gains a deeper insight into the nature and functioning of language as
a social phenomenon.

It should be said that practical, educational, and cultural aims
are intimately related and form an inseparable unity. The leading
role belongs to practical aims, for the others can only be achieved
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through the practical command of the foreign language.
But to achieve any aim it is necessary to remember about the
Methods of teaching Methods of foreign language teaching
is understood as a body of scientifically tested theory concerning the
teaching of foreign languages in educational institutions. It covers
three main problems as: content of teaching, i. e. what to teach to
attain the aims; methods and techniques of teaching, i. e. how to
teach a foreign language to attain the aims in the most effective way
to meet modern requirements.

In recent years, quite often we can hear the term «linguistic
education», but at the same time among the scholars and
practitioners there is no single point of view on its contents. Under
the linguistic form it is often understood as a process of assimilation
of ordered knowledge, skills and abilities that allows foreign-
language speech activity. In other cases, language teaching is
interpreted as a result of this process, or as a system of educational
institutions, which provides training for non-native languages. Such
differences in views on the essence of the term «language
education» indicates, on the one hand, its variability, and on the
other - the desire of didactics and curriculum to draw attention only
on separate sides of language education functioning, which, of
course, lets not to see the essential characteristics of the
phenomenon as a whole. Therefore, in our view, it would be correct
to consider the «language education» as: 1) value, 2) the process, 3)
outcome, 4) system.

Role of any language is determined by its status in society,
country. Language <can be the means of international
communication. It is primarily about the languages and the global
spread of human culture, performing the maximum amount of
public functions. These languages include, for example, English,
French and German, if the language is spoken in a number of
countries in a particular region (eg. German - in German speaking
countries), this language gets the status of international language.
Language may play the role of the state or a local language. It is
obvious that in terms of value formation of orientation of specific
identity in the modern world, extensions of educational and social
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opportunities are most important languages for world
communication. But this idea does not mean that, in addition to the
languages of international communication local languages shouldn't
be learned and that the state and society should not create for these
favorable conditions. As you know, the state and society are not
identical notions. The society may require the study of modern
foreign languages. For example, the daily reality of recent years
shows the fact that the status of foreign languages in the society has
increased. Today, no one doubts that the dynamics of the social life
of the country and the associated new goals and direction of reforms
cause social need for a large number of citizens, almost speaking
one or more modern foreign languages. Languages, especially
languages of international importance, as a rule, allow the person to
get real chances to take in more prestigious position in the society
both socially and materially. Moreover, methodology of teaching FL
and modern pedagogical technologies is the subject that helps future
teachers to learn teaching principles and tips.

The content of portfolio on the subject

The students should make a portfolio based on following items
or material:
1 Material gathered on new pedagogical technologies.
Material on interactive methods of teaching.
Material on communicative methods of teaching.
Material on intensive methods of teaching.
Material on phonology, vocabulary, grammar.
6. Material on listening, speaking and to make exercises on
these skills.
7. To make exercises on reading and writing.
8. To make tests for 5-9 grades.
9. To make syllabus for 5-9 grades. To write one lesson plan.
10.To make portfolio holding visual tools.

o~ N
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Unit 2. LESSON PLANNING AND CLASSROOM

MANAGEMENT
Ciassroo Planning is often viewed as a key
M anagem ent asPect °f teaching a successful lesson.
m During the planning phase, the teacher
I > makes decisions about goals, activities,
resources>timing, grouping, and other
A \' i | features.

Ever though a lesson may have already been planned, a teacher will
still need to make decisions that relate to the needs of his or her
specific class, adapting the lesson from the book in different ways to
make it better suit the class.

This process of planning and adaptation is a crucial dimension
of teaching because during this process the teacher makes many
decisions that are essential for a successful lesson. Planning can be
regarded as a process of transformation during which the teacher
creates ideas for a lesson based on understanding of learners’ needs,
problems, and interests, and on the content of the lesson itself. This
does not necessarily result in a detailed, written lesson plan. Many
teachers teach successful lessons based on mental plans or 01l brief
lesson notes. What is important is not the extent and detail of the
teacher’s plan but the extent to which the teacher has developed
ideas for turning a potential lesson (such as a textbook lesson) into
the basis for an engaging and effective lesson.

2,1. Lesson planning

Lesson planning involves decisions about the pedagogical
dimensions of the lesson. But another important aspect of a lesson
concerns the management of learners during the lesson. This
includes eliciting students’ attention, maintaining their engagement
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in the lesson, and organizing them into pairs or groups. If these
aspects of a lesson are not well handled by a teacher, much of the
time available for teaching can be lost in nonproductive activity.
Classroom management refers to the ways in which teachers
manage a class in order to make it maximally productive for
language learning.

At the planning stage, teachers need to think about questions
such as what the objective(s) of the lesson will be, what materials
and activities will be used, what type of interaction will be
encouraged, and how the learning will be monitored At the
implementation stage, the teacher’sjob is not simply to carry out the
lesson as previously planned. During the lesson, interactive and
evaluative decisions will often have to be made in response to the
dynamics of the class. It may be necessary for teachers to adjust or
even change the original plan when the lesson is not going well.
Having implemented the lesson, the teacher must evaluate the
success or failure of the lesson. This phase is important as it
provides an opportunity for the teacher to reflect on what has gone
on in the lesson vis-a'-vis the objectives of the lesson. Important
questions to ask at this phase include what the pupils learned in the
lesson, which tasks were successful, whether the material was
appropriate, whether the pace of the lesson was right, and what
changes need to be made in future lessons. Farrell concludes by
saying that carefully thought-out lesson plans are likely to result in
more efficient use of instructional time and more fruitful teaching
and learning opportunities.

Teachers may wonder “which way they ought to go” before
they enter a classroom. This usually means that teachers need to
plan what they want to do in their classrooms. Most teachers engage
in yearly, term, unit, weekly, and daily lesson planningl Yearly and
term planning usually involve listing the objectives for a particular
program. A unit plan is a series of related lessons around a specific
theme such as “The Health”. Planning daily lessons is the end result
of a complex planning process that includes the yearly, term, and

1lYingerR- A. Study of teacher planning. Elementary School Journal, 80(3), 1980. P.107-127.
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unit plans. A daily lesson plan is a written description of how
students will move toward attaining specific objectives. It describes
the teaching behavior that will result in student learning.

Language teachers may ask themselves why should they bother
writing plans for every iesson. Some teachers write down elaborate
daily plans; others do the planning in their minds.

Some teachers say they write daily lesson plans wiv because
the authorities require them to do so. After they graduate, many
teachers give up writing lesson plans. However, not many teachers
enter a classroom without some kind of plan. Lesr.or, plans are
systematic records of a teacher’s thoughts about what will be
covered during a lesson. Lesson plans help the teacher lh-nk about
the lesson in advance to "resolve problems and difficulties, to
provide a structure for a lesson, to provide a ‘map" for the teacher to
follow, and to provide a record of what has been taught’-.

There are also internal and external reasons for planning
lessons’. Teachers plan for internal reasons in order to feel more
confident, to learn the subject matter better, to enable lessons to run
more smoothly, and to anticipate problems before they happen.
Teachers plan for external reasons in order to satisfy the
expectations of the principal or supervisor and to guide a substitute
teacher in case the class needs one. Lesson planning is especially
important for pre-service teachers because they may feel more of a
need to be in control before the lesson begins.

Daily lesson planning can benefit English teachers in the
following ways:

* A plan can help the teacher think about content, materials,
sequencing, timing, and activities

* A plan provides security (in the form of a map) in the
sometimes unpredictable atmosphere of a classroom.

» A plan is a log of what has been taught.

Richards, J. C. What's the use uf lesson plans? Beyond training. New York: Cambridge University
Press, 1998. p. 103

1 McCutoheon, G. How do elementmy school teachers plan? The nnture of planning '»nd influences on it
Elementary School Journal. 81(1), 1980. VA-23.
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. A plan can help a substitute to smoothly take over a clas

when the teacher cannot teach. 4

Daily planning of lessons also benefits students because it
takes into account the different backgrounds, interests, learning
styles, and abilities of the students in one class.

2.2. The Ways of shaping Lesson Plans

There are different kinds of ways of making lesson planning. As
usual a good and working lesson plan starts with detailed and
thoroughly written objectives. An objective is a description of a
learning outcome. Objectives describe the destination we want our
students to reach. Clear, well-written objectives are the first step in
daily lesson planning. These objectives help state precisely what we
want our students to learn, help guide the selection of appropriate
activities, and help provide overall lesson focus and direction. They
also give teachers a way to evaluate what their students have learned
at the end of the lesson. Clearly written objectives can also be used
to focus the students.

For English language lessons effective objectives “describe
what students will be able to do in terms of observable behavior and
when using the foreign language”5. Hence, the language a teacher
uses for stating objectives is important. After writing the lesson
objectives, teachers must decide the activities and procedures they
will use to ensure the successful attainment of these objectives.
Planning at this stage means thinking through the purposes and
structures of the activities.

There are five phases of the generic lesson plan:

l. Perspective or opening. The teacher asks the students
himself or herself) the following questions: What was the previous
activity (what was previously learned)? What concepts have they
learned? The teacher then gives a preview of the new lesson.

4Purgason, K. B. Planning lessons and units. In M. Celce-Murcia (Ed);. Teaching English as a second
or foreign language (2nd ed.). Boston, MA: Heinle & Heinle. 1991. P. 419-431
5 Shram J.L., Cilisan, E. Teacher's handbook: Contextualized language instruction. Boston, MA: Heinle
& Heinle. 1994. p. 48
16
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Il. Stimulation. The teacher (a) poses a question to get the
students thinking about the coming activity, (b) helps the students to
relate the activity to their lives; (c) begins with an attention grabber:
an anecdote, a little scene acted out by peer teachers or lay
assistants, a picture, or a song; and (d) uses it (the response to the
attention grabber) as a lead into the activity.

Il. Instruction participation. The teacher presents the activity,
checks for student understanding, and encourages active student
involvement. Teachers can get students to interact by the use of pair
work and/or group work.

IV. Closure. For this phase the teacher checks what the students
have learned by asking questions such as “What did you learn?” and
“How did you feel about these activities?” The teacher then gives a
preview about the possibilities for future lessons.

V. Follow-up. The last phase of the lesson has the teacher using
other activities to reinforce some concepts and even to introduce
some new ones. The teacher gives the students opportunities to do
independent work and can set certain activities or tasks taken from
the lesson as homework. Of course, teachers can have variations on
this generic model. English language teachers should also realize
that language lessons may be different from other content lessons
because the same concepts may need to be reinforced time and
again using different methods. The following questions may be
useful for language teachers to answer before planning their lessons:

* What do you want the students to learn and why9

« Are all the tasks necessary - worth doing and at the right
level?

» What materials, aids, and so on, will you use and why?

« What type of interaction will you encourage - pair work or
group work - and why?

« What instructions will you have to give and how will you give
them (written, oral, etc.)? What questions will you ask*7

* How will you monitor student understanding during the
different stages of the lesson?

17



The lesson plan should not be seen as a prescription or “how
to,” because each teaching context will be different. After writing
the plan, the next step is to implement it by teaching the class.

When the lesson is not succeeding, teachers should make
immediate adjustments to the original plan. This is difficult for
beginning teachers because they may not have the necessary
experience to recognize that things are going badly. They may also
lack sufficient knowledge to develop contingency plans to substitute
in such cases. No teacher’s guide can anticipate what problems
might occur during a lesson however, they must be dealt with
quickly. Teachers can build up this professional knowledge with
experience.

When implementing their lesson plan, teachers might try to
monitor two important issues, namely, lesson variety and lesson
pacing. Variety in lesson delivery and choice of activity will keep
the class lively and interested. To vary a lesson, teachers should
frequently change the tempo of activities from fast-moving to slow.
They can also change the class organization by giving individual
tasks, pair work, group work, or full class interaction.

Activities should also be chosen according to the level of
difficulty, some easy and others more demanding. The activities
should be interesting not only for the teacher but for the students
also.

Pace is linked to the speed at which a lesson progresses, as well
as to lesson timing. In order for teachers to develop a sense of pace
they should mean the following guidelines: (1) activities should not
be too long or too short; (2) various techniques for delivering the
activities should “flow” together; (3) there should be clear
transitions between each activity. If teachers remember to work for
the benefit of their students rather than their own, then they can
avoid falling into the trap of racing through different activities just
because they have been written on the lesson plané.

6 Brown H. D. Teaching by principles: An interactive approach to language pedagogy. Englewood
Cliffs, NJ: Prentice Hall Regents, 1994
18



The following questions may also be useful for teachers to
reflect on after conducting a lesson (answers can be used as a basis
for future lesson planning):

* What do you think the students actually learned'7

* What tasks were most successful? Least successful? Why?

« Did you finish the lesson on time?

* What changes (if any) will you make in your teaching and
why (or why not)?

2.3. Classroom Management

When it comes to creating a classroom climate for language
learning, Williams and Burden point to three levels of influence:
national and cultural influences on the language being learned, the
education system where the language is being learned, and the
immediate classroom environment.7 Influences on the language
being learned are already determined, as is the education system.
School policy, the textbook, and a national curriculum all influence
the way students feel about language learning in general and about
learning English in particular. However, teachers do influence the
classroom environment by motivating unmotivated students. There
are many ways in which students can be “off-task™: They fail to take
part by sitting in silence, they distract other students by talking off
the topic, and they provide “non language” entertainment. All of
these call for teachers’ management skills. The teacher should
consider some of the class management tips as the following shows:

Controlyour voice

Your voice is a valuable tool. Using it effectively can encourage
students to behave positively, as well as making lessons lively and
interesting.

Jo Palmer-Tweed, course director at the Thames Primary
Consortium, recommends that if you haven’t received voice
coaching as part of your teacher training, you should organize this

7  Williams and Burden. Methodology in Language Teaching: An Anthology' of Current Practice.
Cambridge University Press. 2002
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as soon as possible, but ensure it is provided by companies tailored
to training teachers’ voices.

“You wouldn’t put someone in an orchestra, give them an
instrument and expect a virtuoso performance. You’ve got to learn
how to play that instrument first, which is why voice training is
probably the best investment you could make in your teaching
career,” she says8.

Shouting is a normal and natural reaction when trying to assert
your authority, but this can undermine what you are trying to
achieve, warns Stanley9. “When faced with disruption it’s tempting
to make your voice louder. But if you are constantly shouting,
students may switch off. Sometimes it is better to speak quietly or
even stop talking to get students’ attention,” he says.

Lowering the pitch of your voice can help you to sound more
authoritative. “There’s a tendency, particularly when you’re feeling
stressed, to speak with a high tone. So you should try to lower your
voice slightly, particularly when faced with confrontational
situations with students, as this will help to show you’re in control,”
says Wood10

Varying the intonation and pace of your speech can be an
effective way of engaging students in your lesson As with actors,
teachers need to take care of their voice, so it is important to keep
well hydrated by sipping water throughout the day, and avoid
drinking too much tea or coffee.

Make the most of classroom space

Using classroom space effectively will help you to develop your
presence <sa teacher and to manage student behavior.

Thinkine about where you can gain the most presence in the
room at different points during the lesson will help it to go
smoothly, says Stanley. To grab students’ attention at the start of a
class he warns against turning your back on them. “Don’t do ‘chalk
and talk’ when you begin a class. Instead, plan an activity that will
immediately engage them,” he explains.

8Jo Palmer-Tweed newteachers.tes.co.uk/
9http://newteachers.tes.co.uk
1Oneuteachers.tes.co.uk/
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Although it may be tempting to stand behind a desk to create
authority in the classroom, this can create an us-and-them
atmosphere, suggests Wood’1

“You need to share your knowledge with students, which isn’t
always possible if you are constantly leading from the front,” she
says.

Desks could be arranged in a horseshoe shape so that you can
move easily around the class.

This approach allows you to sometimes teach students from the
back of the class and also to monitor their behavior, including those
who are not on task.

Effective use of space in the classroom also involves
distributing your attention fairly between students. While it is
tempting to ignore disruptive pupils and give your attention to those
who are engaged with the lesson, you need to make time for all
those in your class.

Teaching observations are an ideal opportunity to make sure all
students are getting a fair share of your attention, advises Wood12
“If someone is observing you, don’t be afraid to ask them to look at
how you could improve your presence in the classroom, such as
where you’re standing at different times during the lesson, and if
your attentions are being fairly distributed between those who want
to learn, and those who are less willing,” says Wood.

Is your voice in control? What sound does your voice make?
What kind of impression does your voice make? Lesley Hendy
explains how the way you move can affect the quality of your voice.
You will also discover more about how to use the acoustics of a
room to your advantage and how to vary the tone and pitch of your
voice to increase your vocal 'tool box'.

When working with teachers on their voices, classroom
management is always an issue. Young people's listening skills
appear to be a common problem and teachers struggle to make
themselves heard in some classrooms. Difficulties in class
management can result from the lack of knowledge teachers have

1l newteachers.tes.co.uk/
2 newteacherx.tes.co.uk/



about the effect of their voice on their pupils. A voice and body that
appear uncontrolled can often lead to uninvited chatter and ‘irritating
misbehavior'.

Posture and body language

Your posture whilst you are teaching can have an impact on the
richness of your voice and the way it projects in the classroom. As
well as considering the impact that your body position has on your
voice, you can also use body language to give messages to the
children as you teach and therefore rely less on your voice,
removing some of the potential strain. Here are some tips.

1. It is important not to lift the chin up or push your face
forward, as this affects the position of the larynx. Teachers do have
a tendency to push their face and neck towards the back of the room

We erroneously think those at the back will hear better! In fact
it raises the larynx and makes your voice thinner and more difficult
to hear.

2. When turning to write on a whiteboard, avoid talking at the
board. Turn to address the class and tell them your intention before
re-turning to write it up. Unless you have an extremely powerful and
well-articulated voice, pupils will not hear what you are saying
when you are facing away from them. Also resist writing and
twisting to talk to the class at the same time, as this puts your larynx
under great pressure.

3. Too much movement while you are speaking makes what you
are saying difficult to process. A good principle to follow is: stand
still to speak and move in the silence.

4. To gain pupils' respect, don't just rely on your voice. You also
need to look the part. Always try to occupy your space so that your
presence in the room demands attention. To do this, make sure your
stance gives you the most grounded base.

5. Your feet should be in alignment with your hip bones (those
bones that stick out when you sunbathe). Placing a clenched fist
between the knees usually gives the right width for the feet. You
also need to have relaxed shoulders. Lift up your shoulders to your
ears, round them backwards and melt them downwards to release
tension.
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6. You can help yourself by already being in a classtoom before
the pupils enter If you are lucky enough to have your own room,
always make sure you are there before the class arrives.

Allowing pupils of whatever age to colonize the space first
makes it their territory. It is far more difficult to gain their attention
and it puts more pressure on your voice if you have to enter the
room after the class has taken up residence.

7. When using gestures, make sure they have a focus. Hand
movements with your elbows tight against your waist lack authority.
Flapping hands cause confusion. Whenever possible, make your
gestures are from the shoulder. If you are pointing something out on
the whiteboard/chalkboard or on a wall chart, your hand should be
strong and focused on what yuu want the students to see.

8. Think carefully about where you stand in the room. Try to
avoid standing or sitting for long periods of time in a position where
you cannot see the whole class. Standing silhouetted against a
window also causes problems. This is not always easy if you teach
in a classroom with two or three window walls, but even those of us
who do not wear glasses will to some extent hp-read. Most people,
including youngsters, find it easier to hear when they can see the
whole of a person's face. Very young pupils in particular need to
read expression as well as hear what you are saying.

All of the above tips will directly or indirectly impact on the use
and care of your voice.

Environment and acoustics

It may be worthwhile to take time to look at your teaching
environment, and the acoustics of the room(s) in which you teach.
Some spaces are difficult to speak in, e.g. classrooms with too much
glass, metal chairs and tables scraping on synthetic flooring,
echoing corridors, PE and games situations, laboratories, swimming
pools and computer suites In swimming pools, for example, the
chemicals used to clean the water may irritate the vocal folds.
Chemistry labs have similar problems, as does the ozone-laden air
surrounding a bank of computers. Felt-tip pens for whiteboards, or
chalk used on chalkboards, can also have adverse effects on a
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person's voice. In these types of conditions, it is sometimes quite a
strain to speak for a prolonged time.

Is the room you teach in very dry? If it has blow-air heating, not
only can the air become very dry, but also it will create dust that is
constantly circulating. You must make sure that in these conditions
you are well-hydrated. It is recommended that professional speakers
should drink two liters of water per day. As you are a professional
voice user, think carefully about the amount of water you drink (or
do not drink) during the day.

The acoustics of rooms vary according to their space and
design. The existence of too many windows not only causes
environmental problems (too hot in summer, too cold in winter), but
the glass itself has an effect on the voice. Talking while facing a
window makes the sound 'shatter' and difficult to hear. Try standing
in your room and talk towards the window. Change your position so
that you are facing a wall and notice the difference in sound.

Some rooms will have a 'ringing' quality, whilst others are 'dead'
and uncompromising. This depends greatly on the furniture, the wall
and floor coverings and the height of the ceiling. Assembly halls,
gyms and any other large space will have their own acoustics. It is
often true of very' large spaces that there will be several areas where
the acoustics change.

This is especially true if it is an old hall with a very high ceiling
and arches. As suggested above, go into the space and investigate
the 'ringing' and 'dead' areas. If you are having problems in a hall,
changing where you stand might solve the problem.

In all these spaces it is more effective to slow down your speech
rather than speed it up. Pupils become disruptive if they cannot
process what you are saying. As Rogerson and Dodd observe:

‘In the presence of impaired voice quality the reprimand you
have a greater vocal 'tool study indicates additional processing
loads are box'. The use of a slightly harder tone present and
processing time for prior analysis is, as a result, likely to be
increased and quality impeded.
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Children exposed to impaired vocal presentation will therefore
be disadvantaged, as normal integration processes will be
interrupted.13

We must never underestimate the effect that the voice has on
the listener. It does matter.

Use of tone and pitch. It is not only our physical presence that
is important. Pupils are also affected by the sound we make. As has
already been suggested, voice quality is very important for the
processing of information.

A person with an untrained voice will often resort to using
'throat squeeze' to make the voice louder. (Throat constrictions can
take severalforms but the most common is the 'throat squeeze'. This
is caused by the misuse of pressure in the throat muscles, thus-
causing a narrowing of the airway. The lack ofconnection between
the sound and the breath is the most common cause.) This kind of
voice production eventually can lead to nodules and voice loss. The
throat (pharynx) and the mouth ability to change shape, giving an
infinite number of possibilities for the adjustment of sound.

But too much tension in the larynx and the tongue leads to the
loss of sound and its variety.

A properly-placed voice conveys control and authority. Each
voice is different, as each has its own natural pitch. This is the note
around which your voice is tuned, very similar to a tuned musical
instrument. To make your voice louder, instead of pushing from the
throat, use good breath support and never raise the pitch. Pitch and
loudness have no correlation. We talk about 'raising the voice' to be
heard but this will only lead to a tightening of the voice and vocal
problems.

The use of a slightly harder tone (what could be described as a
matter-of-fact voice), when giving instmctions, means that pupils
will be given vocal clues to what is expected. Using a small upward
glide when giving instructions helps to keep the ear of the listeners
engaged.

B Rogerson J. & Dodd B. Isthere an effect of dysphonic teachers' voices on children's processing of
spoken language. Journal of voice, 19(1), 2005. P. 47-60.



In other words, they hear ‘there is more to come’. A falling
glide indicates to the ear that you have finished. You need to
develop a tonal range that never gives away that you do not mean
what you say. Are you opening your mouth wide enough to be
heard? Are you missing the consonants off the ends of words or
trailing away at the ends of sentences? Pupils cannot process words
or sentences that lose their endings. You need to pay attention to
your formation of vowels and consonants. It is often the lack of a
correct consonant at the end of a word that leads to confusion.
Consonants can only be formed if the tongue is flexible and agile,
the lips are mobile, the jaw has the ability to release and the nasal
passages are clear and open.

Teacher talk is greatly enhanced by using a variety of pause,
pace and inflection. Rapid speech excludes variation and is very
difficult to understand.

Think about good examples of speaking that you have
recognized among professional voice users, on radio or television
for instance. This does not include actors, who operate in an
artificial situation, not using their own words. Are there any role-
models among your colleagues? Whose voice is comfortable to
listen to and makes you want to hear more of what they have to say?
Do they have the same effect in all circumstances?

Think carefully about why this is so and increase your
awareness of the effects -good and detrimental - that a speaker’s
voice can have on the listener. We must learn to listen to our own
voices and to pay attention to our body language.

Top Tips

«turn and face the class before you speak

«drink two liters of water per day

. develop an interesting tone range

. slow your speech in large rooms

»use good breath support and never raise the pitch

*open your mouth wide enough to be heard.
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2.4. Motivation

Another effective factor in language learning, motivation is
more specific than in a content-based subject. The history teacher
can motivate students to take an interest in the subject, but the
language teacher is looking for more than interest. Language is a
skill, and a skill needs to be applied, not just stored in the head or
admired at a distance.

Teachers encourage language use through both intrinsic and
extrinsic motivation. Some students have strong intrinsic
motivation; they know the benefits of learning a particular language.
Others need to be reminded of where success could lead. For
example, in societies where studying literature is an important part
of the education system, teachers emphasize the benefits of being
able to read English poetry, short stories, and novels in the original.
In other contexts, teachers build on the career and commercial
benefits to students: Fluent speakers of English are employed as
interpreters, they travel abroad on business, and they work in
tourism. Reminding students about the jobs waiting for fluent
language speakers can be an important part of motivation.

Extrinsic motivation can come through rewards. Teachers
supply interesting additional reading materials, they show a video to
follow a difficult language task, or they invite guest speakers so that
students can use the new language in an authentic way. In
monolingual classes teachers report particular difficulty in
persuading students to speak English. The following ideas have
worked in small and large classes in different countries:

> Role-play, with one student taking the role of a foreigner
Native-speaking visitors answer questions on specific topics
Pen friends, by mail or E-mail
Group presentations of topics students have researched
Interclass debates
Speech competitions
Concerts with plays and singing

Although the ultimate goal is to speak English, in classes
where students speak different first languages, it can help
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motivation to allow limited use of the first language in class for
specific purposes. For example, the LI helps in clarifying a difficult
point or planning the organizational part of projects, particularly
when the teacher does not speak the languages of all the students.

An ongoing aspect of motivation is dealing with the behavior
of particular students. Experienced teachers usually have a scale of
responses to off-task behavior, which helps them decide whether to
ignore or attend to the problem. Here are three examples of how a
teacher might move through stages in managing a particular type of
behavior.

The back-row destructor

The same student always sits at the back and distracts others.

> Use eye contact while continuing to speak.

> Stop mid-sentence and stare until the student stops.

> Talk with the student after class to investigate the cause.

The nonparticipants

Several students are not taking part in the assigned activity.

> Ignore them if they are not distracting others.

> Walk past their desks and ask if there is a problem.

> Ask colleagues how the same students participate in other
classes».

The over exuberant student

In a language class, teachers want students to speak. Sometimes,
though, the pleasure of hearing the language in use sours when one
outgoing student dominates question time, comment time, and ail
the rest of the talking time. This calls for tact, because the person is
often a good language model for others.

Interrupt with “Thanks for that” and call on someone else to
continue. Remind the student that there will be more talking time
soon in groups. Talk to the student individually later.

Teachers also know that if large numbers of students are failing
to attend to the lesson, there could be a problem with the lesson
itself. The task may be too difficult, or it may have continued for too
long, or the content may be boring. On the other hand, the problem
may not be within the class at all. A forthcoming sports match or
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even unusual weather can change the mood of a class and signal to
the teacher the need for a change of activity.

In summary we can suggest support the ideas of Stevick E.W.,
who brings a lifetime of teaching to his six-point summary of what
he hopes for in a classroom. He has three hopes for students and
three for teachers. He wants students to be involved, to feel
comfortable while involved in intellectual activity, and to be
listening to one another as well as to the teacher. He wants teachers
to be in general control, to allow and encourage originality in
students, and to look *“relaxed and matter-of-fact .. giving
information about ... appropriateness or correctness ..., rather than
criticizing or praising.”’4

Questions and tasks for self-evahiation

1 How' is important a lesson plan to be a successful lesson?
What features do you think a lesson plan should include?

2. Do you think it is a good idea to strictly follow a lesson
plan? Why?

3. Some people think that lesson plans limit teachers’
creativity. Do you agree? Explain your answer.

4. Should teachers review the lessons they have just taught?
Why?

5. What are the goals of classroom management? What do you
think are the most important principles of classroom management?

6. What techniques do teachers always use to get students on
task in class?

7. How can teachers limit learners’ use of L1 in their class?

8. Plan a lesson for a class you are familiar with. Describe how
you incorporate group work in your lesson and how you will deal
with students who refuse to work in groups.

i4 Stevick E. W. Memory, meaning and method. Boston. MA: HeinJe & Heinle. 1996. p. 250
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Unit3. THE COMMON EUROPEAN FRAMEWORK OF
REFERENCE FOR LANGUAGES

The Common European Framework of Reference for
Languages: Learning, Teaching, Assessment, abbreviated as CEFR,
is a guideline used to describe achievements of learners of foreign
languages across Europe and, increasingly, in other countries (for
example, Colombia and the Philippines). It was put together by
the Council of Europe as the main part of the project «Language
Learning for European Citizenship» between 1989 and 1996. Its
main aim is to provide a method of learning, teaching and assessing
which applies to all languages in Europe. In November 2001 a
European Union Council Resolution recommended using the CEFR
to set up systems of validation of language ability. The six reference
levels are becoming widely accepted as the European standard for
grading an individual's language proficiency.

The CEFR divides general competences in knowledge
(descriptive  knowledge), skills, and existential competence with
particular communicative competences in linguistic compe-
tence, sociolinguistic competence, and pragmatic competence. This
division does not exactly match previously well-known notions
of communicative competence, but correspondences among them
can be made.

General and particular communicative competences are
developed by producing or receiving texts in various contexts under
various conditions and constraints. These contexts correspond to
various sectors of social life that the CEFR calls domains. Four
broad domains are distinguished: educational, occupational, public,
and personal.

A language user can develop various degrees of competence in
each of these domains and to help describe them the CEFR has
provided a set of Common Reference Levels.
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3.1. Common reference levels

The Common European Framework divides learners into three
broad divisions that can be divided into six levels:
A Basic User

A1l Breakthrough or beginner

A2 Way stage or elementary

CTFR
LEVELS

c2

cl

A2

Can Do Statements: overall general ability

Listening/Speaking

CAN advise on or talk
about complex or sensitive
issues, understanding
colloquial references and
dealing confidently with
hostile questions.

CAN contribute effectively
to meetings and seminars
within own area of work or
keep up a casual
conversation with a good
degree of fluency, coping
with abstract expressions.

CAN follow or give a talk |
on a familiar topic or keep 1
up a conversation on a I
fairly wide range of topics. 8

CAN express opinions on
abstract cultural rnatteis in a
limited way or offer advice
within a known area, and
understand instructions or
public announcements.

CAN express simple opinions
or requirements in a familiar
context

CAN understand basic
instructions or take part ina
basic factual conversation on a
predictable topic.

Reading

CAN understand
documents,
correspondence and
reports, including the
finer points of complex
texts.

CAN read quickly
enough to cope with an
academic course, to read
the media for information
or to understand non-
standard correspondence.

CAN scan texts for
relevant information, and
understand detailed
instructions or advice

CAN understand routine
information and articles, and
the general meaning ofnon-
routine inforrnation within a
familial- area.

CAN understand
straightforward information
within a khown area, such as
on products and signs and
simple textbooks or reports
on familiar matters

CAN understand basic
notices, instructions or
information.
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Writing

CAN write letters on
any subject and full
notes of meetings or
seminars with good
expression and
accuracy.

CAN prepare'draft
professional
correspondence, take
reasonably accurate notes
in meetings or v/rite an
essay which shows an
ability to communicate.

CAN make notes while
someone is talking or
write a letter including
non -standard requests

CAN write letters or make
notes on familiar or
predictable matters.

CAN complete forms and
write short simple letters or
postcards related to personal
information.

CAN complete basic forms,
and write notes including
limes, dates and places.



B Independent User

B! Threshold or intermediate

B2 Vantage or upper intermediate

C Proficient User

C | Effective Operational Proficiency or advanced

C2 Mastery or proficiency

The CEFR describes what a learner is supposed to be able to do
in reading, listening, speaking and writing at each level.

Unit 4. Learning Styles

Many people recognize that each person prefers different
learning styles and techniques. Learning styles group common ways
that people learn. Everyone has a mix of learning styles. Some
people may find that they have a dominant style of learning, with far
less use of the other styles. Others may find that they use different
styles in different circumstances. There is no right mix. Nor are your
styles fixed. You can develop ability in less dominant styles, as well
as further develop styles that you already use well.

By recognizing and understanding your own learning styles,
you can use techniques better suited to you. This improves the speed
and quality of your learning.

Learning Styles Questionnaire

This questionnaire will help you determine how you prefer to
learn. There are no right or wrong answers. The questionnaire has
been designed to provide your tutor the information that they need
to plan lessons that will suit the way that you like to learn. Read the
guestions below and select either a, b or ¢ and put your answer into
the Select answer column. Once you have finished total up your
answers in the score box below and you will be able to work out
your preferred learning style.
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Questions Options
I spend my free time a. watching TV
b. talking to friends
C. going out or making things
When planning a a. read lots of brochures
holiday 1 b. ask friends for
recommendations
c. imagine what it would be like

When cooking a a. follow a recipe
new meal for the first b. watch a TV programme
time | or ask a friend

C. get an idea of the recipe

and make it yourself
When needing directions a. look at a map
I b ask someone

c. just find it yourself
When making a a. write a letter or email
complaint  about  a b. phone them

broken item | c. send the item back

When using a new a read the instructions

gadget | b. ask someone for help
c. have a go and use 'trial and
error'

I find it easier to a faces

remember b. names

c. things | have done
If I am showing someone a. write the instructions down
how to do something b. explain what to do
new |
¢. show them how to do it
I remember things best a. taking notes
by b. repeating words and saying
them out loud
C. practising the activity or
working out how it is done
When learning a a. watching die teacher
new skill | prefer b. talking through die activity
with the teacher
c. trying it mvself

Select answer



Choices Score Learning style
A
B
C

4.1.Types of Learning Styles

The Seven Learning Styles
*Visual (spatial): You prefer using pictures, images, and spatial
understanding.
eAural (auditory-musical): You prefer using sound and music.
*Verbal (linguistic): You prefer using words, both in speech
and writing.
*Physical (kinesthetic): You prefer using your body, bands and
sense of touch.
eLogical (mathematical): You prefer using logic, reasoning
and systems.
eSocial (interpersonal): You prefer to learn in groups or with
other people
. Solitary (intrapersonal): You
prefer to work alone and use self-study.

4.2. Activities according to the
Learning Styles

Bodily-kinesthetic intelligence is
about thinking in movements and includes the ability to use
movements for either self-expression or precision to achieve a goal.
It is crucial for surgeons, athletes, mimes, choreographers, and

directors. This type of intelligence helps
you retain information when it is
associated with an activity, such as dance,
acting, and sports.

Relating what you are trying to learn
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to one of these activities will help you retain information and gain
understanding.

Sample activities:

» Perform a skit to show the action of the idea you are trying
to learn.

» Make a game out of the materials.

* Apply what you are learning to hands-on models or in-
practice examples.

e Stay active when you are in a situation in which you need to
concentrate.

* You can squeeze a stress ball when talking with someone or
walk around while reading.

Interpersonal intelligence is about social interaction and
understanding the people around you and their motives, emotions,
perspectives, and moods. This type of intelligence is important in
managing relationships, understanding situations, and negotiating
conflict.lt is especially applicable in careers that require insight and
a sensitivity to what someone else is thinking or feeling, such as
teaching, psychology, or sales.

Sample activities:

* Give and receive feedback.

» Talk out problems.

 Work on large-group projects so you can use your social
abilities to divide up tasks and understand all aspects of the project.

» Be a part of active learning through mentoring, tutoring, or
an apprenticeship. This activity will reinforce your own knowledge
or abilities.

« Intrapersonal intelligence has been said to be the road to
achievement, learning, and personal satisfaction. It is about being
connected to who you are and how you feel, and knowing your own
limits and abilities.
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Intrapersonal intelligence is
involved in making decisions and
setting goals for yourself, self-
management, and self-reflection.

Sample activities:

e Study alone in a comfortable yet quiet environment.

» Set goals for yourself, and monitor your progress regularly.

» Reflect on what you have learned, and think through new
material.

» Create a connection between new material and subjects you
already know, and gain understanding by finding their similarities.

Logical-mathematical intelligence is about
understanding complex problems and
conceptualizing relationships between
symbols, processes, and actions. Tins type of
intelligence asks questions, finds solutions,
and reflects on the problem solving process. Sample activities:

e Think about what you are trying to learn as a puzzle or a
formula.

* Ask questions and allow yourself to experiment with your
own hypotheses to find solutions or new answers.

» Concentrate on symbols, designs, and words to bridge
mathematical and verbal logic.

« Create an outline to understand your subject step by step.
Doing so will allow you to stay organized and track what you're
learning in a logical sequence.

Musical intelligence is associated with enjoying music,
singing, making music, and playing an instrument. It involves a
sensitivity to sounds as well as the emotions music conveys.

Sample activities:

e Listen to music while you study to connect its patterns and
sounds with the subject you are studying. Replay the same song just
before a test.
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» Create a rhyme, song, or chant for material you would like
to memorize.

» Associate what you're learning with a song you like.

* Use your ability to distinguish sounds as well as hear the
beat, tone, or chord in a song by learning an instrument or mixing
sound.

Naturalistic  learning is
about understanding the patterns
of living things, and applying
scientific reasoning to the world.
Nature intelligence is particularly
applicable in careers such as
farmer, naturalist, animal beha-
viorist, and scientist.

Sample activities:

» Recognize and classify different types of plants or animals.

* Observe and record data.

» Create a «living system» for the material you are trying to
learn. Imagine the new material as an ecosystem or a pattern for you
to figure out.

® Write about nature, daily life, or people as a topic so you
become engaged in your assignment.

Verbal-linguistic
intelligence (along with logical-
mathematical intelligence) is
often associated with doing well
in school. It involves the ability
to use words effectively for
reading, writing, listening, and
speaking. The poet has been
described as the epitome of
verbal-linguistic intelligence.

Sample activities:
» Use words to explain complicated subjects.
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e Ask questions.
* Engage in the Socratic method, digesting information
through a question-and-answer exchange.
* Hone your native ability to tell a story
Visual-spatial  intelligence
allows you to see and modify
things in your mind. This kind of
understanding of the visual world
and its relation to physical items is
valuable in  solving  spatial
problems, designing, and doing
crafts.

Questions and tasks for self-evaluation
1 What might happen if you don't understand your learning
style?
2. If you understand your individual learning style, what does
this allow you to do?
3. What is your dominant learning style?
4. How will you define and expand your learning styles?
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Unit 5. METHODS OF TEACHING FOREIGN LANGUAGES
5.1. Interactive methods

The Dived Method
In this method the teaching is done entirely in the target
language. The learner is not allowed to use his or her mother tongue.
Grammar rules are avoided and there is emphasis on good
pronunciation.

The method relies on a step-by-step
progression based on question-and-
answer sessions which begin with naming
common objects such as doors, pencils,
floors, etc. It provides a motivating start
as the learner begins using a foreign
language almost immediately.

Grammar-translalion

Learning is largely by translation to and from the target
language. Grammar rules are to be memorized and long lists of
vocabulary learned by heart. There is little or no emphasis placed on
developing oral ability.

Audio-lingual

The theory behind this method is that learning a language means
acquiring habits. There is much practice of dialogues of every
situations. New language is first heard and extensively drilled before
being seen in its written form.

The structural approach

This method sees language as a complex of grammatical rules
which are to be learned one at a time in a set order. So for example
the verb «to be» is introduced and practiced before the present
continuous tense which uses «to be» as an auxiliary.
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Suggestopedia

The theory underlying this method is that a language can be
acquired only when the learner is receptive and has no mental
blocks. By various methods it is suggested to the student that the
language is easy - and in this way the mental blocks to learning are
removed.

Total Physical Response (TPR)

TPR works by having the learner respond to simple commands
such as «Stand up», «Close your book», «Go to the window and
open it» The method stresses the importance of aural
comprehension.

Communicative language teaching (CLT)

The focus of this method is to enable the learner to
communicate effectively and appropriately in the various situations
she would be likely to find herself in. The content of CLT courses
are functions such as inviting, suggesting, complaining or notions
such as the expression of time, quantity, location.

The Silent Way

This is so called because the aim of the teacher is to say as little
as possible in order that the learner can be in control of what he
wants to say. No use is made of the mother tongue. The Silent Way
is a discovery learning approach, invented by Caleb Gattegno in the
early 1970s. The teacher is usually silent, leaving room for the
students to explore the language. They are responsible for their own
learning and are encouraged to interact. The role of the teacher is to
give clues, not to model the language.

Community Language Learning

In this method attempts are made to build strong personal links
between the teacher and student so that there are no blocks to
learning. There is much talk in the mother tongue which is
translated by the teacher for repetition by the student.

Immersion

This corresponds to a great extent to the situation we have at our
school ESL students are immersed in the English language for the
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whole of the school day and expected to learn math, science,
humanities etc. through the medium of the target language, English.

Immigrant students who attend local schools find themselves in
an immersion situation, for example refugee children from Bosnia
attending German schools, or Puerto Ricans in American schools.

Task-based language learning

The focus of the teaching is on the completion of a task which
in itself is interesting to the learners. Learners use the language they
already have to complete the task and there is little correction of
errors.

The tasks are subsumed in a major topic that is studied for a
number of weeks. In the topic of ecology, for example, students are
engaged in a number of tasks culminating in a poster presentation to
the rest of the class. The tasks include reading, searching the
internet, listening to taped material, selecting important vocabulary
to teach other students etc.)

The Natural Approach

This approach, propounded by Professor S. Krashen, stresses
the similarities between learning the first and second languages.
There is no correction of mistakes. Learning takes place by the
students being exposed to language that is comprehensible or made
comprehensible to them.

The Lexical Syllabus

This approach is based on a computer analysis of language
which identifies the most common (and hence most useful) words in
the language and their various uses. The syllabus teaches these
words in broadly the order of their frequency, and great emphasis is
placed on the use of authentic materials.

Brainstorming is a group or individual creativity technique by
which efforts are made to find a conclusion for a specific problem
by gathering a list of ideas spontaneously contributed by its
member(s). The term was popularized by Alex Faicknev Osborn in
the 1953 book Applied Imagination. Osborn claimed that brainstor-
ming was more effective than individuals working alone in
generating ideas, although more recent research has questioned this
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conclusion. M1 Today, the term is used as a catch ail for all
group ideation sessions.

Brainstorming encourages creativity and generates many ideas
quickly. It can be used for solving a specific problem, answering a
question, introducing a new subject, raising interest, and surveying
knowledge and attitudes.

Most brainstorming sessions follow this procedure:

1 Introduce a question, problem, or topic both orally and in
writing on chart paper;

2. Invite participants to respond with as many ideas or
suggestions as possible, ideally in single words or short phrases.
Encourage everyone to participate but do not proceed in any set
order;

3. Explain that until the brainstorm is complete, no one may
repeat or comment on any response;

4. Record every response on chart paper. Often, the most
creative or outrageous suggestions are the most useful and
interesting,

5 Afterward, prioritize, analyze, or use the list to generate
discussion or problem solving.

Projects are independent investigations that permit participants
to explore topics in depth and to share their findings with others.
Some suggestions for research projects:

» Help participants define their topics precisely and clearly,
perhaps in question form (e.g., «How are refugees treated when they
arrive at the border?» or «Have women's human rights improved in
my community?»);

» Make clear project goals, parameters, and deadlines; suggest
research resources and techniques,

* Clarify the way in which results can be presented (e.g., written
report, exhibition, artistic expression, poster, or web site),

* Include both objective findings and the participant's subjective
responses,

* Provide a way for participants to present their results publicly
so others may learn from their research
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Jigsaw

This methodology builds cooperation and enables participants
to teach each other. Divide an issue into several sub-topics (e.g.,
different arguments for and against the death penalty), and assign
each sub-topic to a different small groups (e.g., 5 groups of 5
people). Each group works together to learn more about its aspect of
the topic (e.g., do research, discuss, read handouts). When the initial
group has informed itself, assign new groups containing one person
from each initial group Each member of the new group is then
responsible for sharing her or his information or point of view on
the sub-topic, thus covering many aspects of a topic.

Role play

Role play is learning how to best handle a situation by
practicing interactions and trying out different approaches. Students
may act out situations, problems, and issues in a safe setting and
develop skills that promote sexual health. Role play is a very
effective instructional method proven to increase self-efficacy and
impact student behaviour2 Role play requires careful preparation to
ensure a structure emphasizing healthy sexuality through practicing
basic learning’s, such as abstinence negotiation. Participation in
course role plays have led to higher satisfaction of usefulness and
greater teaching improvement2

Advantages of Role Play

Provides opportunity for students to assume roles of others,
therefore appreciating another person’s point of view.

» Allows for a safe exploration of solutions and an opportunity
to practice sexual health skills.

» Tends to motivate students to learn.

» Promotes and develops critical and creative thinking,
attitudes, values, and interpersonal and social skills.

Procedure

1. Prepare class for role-play

> Present an artificial problem, situation or event that represents
some aspect of reality.

> Define the problem, situation and roles clearly.
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2. Give clear instructions

> Determine whether role plays will be carried out using
student volunteers in front of the class (the teacher may or may not
play a role), in partnerships/small groups with every student playing
a role, or in small groups with role-players and observ ers.

> Divide students into groups, if appropriate, use small
group activities

> Model the skill with a scripted role play.

> Suggest including a few-minute time limit; and the
opportunity to perform more than one skill practice2

3. Act out role-plays

> Students follow the procedure outlined by the teacher to act
out role plays.

> Unless the teacher is playing a role, it is helpful to walk
around the room and observe how students are experiencing the role
play and offer coaching to students who are stuck.

4. Discussion (small group and whole class)

> Begin by allowing players to communicate feelings
experienced during the role play.

> Have students identify sexual health skills that were
demonstrated during the role play.

> Determine actions that strengthen or weaken these skills (i.e.
body language).

v Discuss how this role play is or isn’t similar to real life.

> Identify ways of using identified sexual health skills in real
life situations.

Problem-solving is a process—an ongoing activity in which we
take what we know to discover what we don't know. It involves
overcoming obstacles by generating hvpo-theses, testing those
predictions, and arriving at satisfactory solutions.

Problem-solving involves three basic functions:

1 Seeking information

2. Generating new knowledge

3. Making decisions

Problem-solving is, and should be, a very real part of the
curriculum It presupposes that students can take on some of the
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responsibility for their own learning and can take personal action to
solve problems, resolve conflicts, discuss alternatives, and focus on
thinking as a vital element of the curriculum. It provides students
with opportunities to use their newly acquired knowledge in
meaningful, real-life activities and assists them in working at higher
levels of

Understand the problem. It's important that students
understand the nature of a problem and its related goals. Encourage
students to frame a problem in their own words.

1 Describe any barriers.

> ldentify various solutions.

> Create visual images.

> Guesstimate.

> Use manipulative.

> Work backward.

> Look for a pattern.

> Create a systematic list. Recording information in list form is
a process used quite frequently to map out a plan of attack for
defining and solving problems. Encourage students to record their
ideas in lists to determine regularities, patterns, or similarities
between problem elements.

2.Try out a solution. When working through a strategy or
combination of strategies, it will be important for students to ...

> Keep accurate and up-to-date records of their thoughts,
proceedings, and procedures. Recording the data collected, the
predictions made, and the strategies used is an important part of the
problem solving process.

> Try to work through a selected strategy or combination of
strategies until it becomes evident that it's not working, it needs to
be modified, or it is yielding inappropriate data. As students become
more proficient problem-solvers, they should feel comfortable
rejecting potential strategies at any time during their quest for
solutions.

> Monitor with great care the steps undertaken as part of a
solution. Although it might be a natural tendency for students to
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“rush” through a strategy to arrive at a quick answer, encourage
them to carefully assess and monitor their progress.

> Feel comfortable putting a problem aside for a period of time
and tackling it at a later time. For example, scientists rarely come up
with a solution the first time they approach a problem. Students
should also feel comfortable letting a problem rest for a while and
returning to it later.

3. Evaluate the results. It's vitally important that students have
multiple opportunities to assess their own problem-solving skills
and the solutions they generate from using those skills. Frequently,
students are overly dependent upon teachers to evaluate their
performance in the classroom. The process of self-assessment is not
easy, however. It involves risk-taking, self-assurance, and a certain
level of independence. But it can be effectively promoted by asking
students questions such as “How do you feel about your progress so
far?” “Are you satisfied with the results you obtained?” and “Why
do you believe this is an appropriate response to the problem?”

5.2. Technology in the classroom

There are various types of technologies currently used in
traditional classrooms. Among these are:

>Computer in the classroom: Having a computer in the
classroom is an asset to any teacher. With a computer in the
classroom, teachers are able to demonstrate a new lesson, present
new material, illustrate how to use new programs, and show new
websites.

> Class website: An easy way to display your student's work is
to create a web page designed for your class. Once a web page is
designed, teachers can post homework assignments, student work,
famous quotes, trivia games, and so much more. In today's society,
children should know how to use the computer to navigate their way
through a website, so why not give them one where they can be a
published author? Just be careful, as most districts maintain strong
policies to manage official websites for a school or classroom. Also,
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most school districts provide teacher webpages that can easily be
viewed through the school district's website.

> Class blogs and wikis: There are a variety of Web 2,0 tools
that are currently being implemented in the classroom. Blogs allow
for students to maintain a running dialogue. They work a tool for
maintaining a journal of thoughts, ideas, and assignments, as well as
encourage student comment and reflection. Wikis are more group
focused to allow multiple members of the group to edit a single
document and create a truly collaborative and carefully edited
finished product.

> Blogs allow the student to express their knowledge of the
information learned in a way that they like. Blogging is something
that students do for fun sometimes, so when they are assigned an
assignment to do a blog they are eager to do it! If you are a teacher
and need to find a way to get your students eager to learn, create,
and inspire assign them a blog. They will love it.

> Wireless classroom microphones: Noisy classrooms are a
daily occurrence, and with the help of microphones, students are
able to hear their teachers more clearly. Children learn better when
they hear the teacher clearly. The benefit for teachers is that they no
longer lose their voices at the end of the day.

> Mobile devices: Mobile devices such as clickers or smart
phone can be used to enhance the experience in the classroom by
providing the possibility for professors to get feedback.

> Interactive Whiteboards: An interactive whiteboard that
provides touch control of computer applications. These enhance the
experience in the classroom by showing anything that can be on a
computer screen. This not only aids in visual learning, but it is
interactive so the students can draw, write, or manipulate images on
the interactive whiteboard.

> Digital video-on-demand: Replacement of hard copy videos
(DVD, VHS) with digital video accessed from a central server (e.g.
SAFARI Montage). Digital video eliminates the need for in-
classroom hardware (players) and allows teachers and students to
access video clips immediately by not utilizing the public Internet.
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> Online media: Streamed video websites can be used to
enhance a classroom lesson (e.g. United Streaming, Teacher Tube,
etc.)

> Online study tools: Tools that motivate studying by making
studying more fun or individualized for the student (e g. Study
Cocoa)

> Digital Games: The field of educational games and serious
games has been growing significantly over the last few years. The
digital games are being provided as tools for the classroom and have
a lot of positive feedback including higher motivation for students.

> There are many other tools being used depending on the
local school board and funds available. These may include: digital
cameras, video cameras, interactive whiteboard tools, document
cameras, or LCD projectors

Questions and tasks for self-evaluation

1. Do you think technologies should play the leading role in
teaching?

2. What are the roles of the teacher and students in a
technology-based classroom?

3. Some teachers are not very comfortable using the computer
in the classroom. What advice would you give to these teachers?

4. In what ways can the computer help to promote second
language learning?

5 How is the language used on the Internet different from that
found in traditional textbooks? What are some of the differences?

6. How can the computer be used to teach vocabulary and
grammar? Give some examples.

7. How can the standard-features word-processing programs be
exploited for teaching writing skills?
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Unit6. TEACHING LISTENING

In real communication we have a lot of listening, and how
accurate and complete, we perceive the information, can determine
our next steps. Teaching the learners to understand sounding speech
is one of the most important goals of teaching. Let us recall the
situations in which real communication we confronted with listening
as a completely independent kind of speech activity. This happens
when we listen to:

«various advertisements,

* news on radio and television,

e various instructions and orders,

* lectures,

« stories interlocutors,

 performances by the actors,

e interlocutor on the telephone
conversation, and so on.

Listening is an act of interpreting speech that one receives
through ears. Hearing is an act of receiving the language through
ears without interpretation. In real life we can hear somebody speak
but actually do not listen to what is being said. Listening is a
communicative skill to get the meaning from what we hear. jPeople
listen in order to remember what they hear verbally or for the sake
of meaning retention. They listen in order to evaluate critically what
they hear or to give supportive empathy.

They can derive aesthetic pleasure from what they hear or to
produce a listener’s feedback. They can fulfill the instructions in the
heard text.

Listening is the language modality that is used most frequently.
It has been estimated that adults spend almost half their
communication time listening, and students may receive as much as
90% of their in-school information through listening to instructors
and to one another. Often, however, language learners do not
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recognize the level of effort that goes into developing listening
ability. Far from passively receiving and recording aural input,
listeners actively involve themselves in the interpretation of what
they hear, bringing their own background knowledge and linguistic
knowledge to bear on the information contained in the aural text.
Not all listening is the same; casual greetings, for example, require a
different sort of listening capability than do academic lectures
Language learning requires intentional listening that employs
strategies for identifying sounds and making meaning from them.
Given the importance of listening in language learning and teaching,
it is essential for language teachers to help their students become
effective listeners. In the communicative approach to language
teaching, this means modeling listening strategies and providing
listening practice in authentic situations: those that learners are
likely to encounter when they use the language outside the
classroom.

6.1. The Listening Process

To accomplish this goal, instructors focus on the process of
listening rather than on its product.

They develop students' awareness of the listening process and
listening strategies by asking students to think and talk about how
they listen in their native language.

They allow students to practice the full repertoire of listening
strategies by using authentic listening tasks.

They behave as authentic listeners by responding to student
communication as a listener rather than as a teacher.

> When working with listening tasks in class, they sho
students the strategies that will work best for the listening purpose
and the type of text. They explain how and why students should use
the strategies.

, > They have students practice listening strategies in class and
ask them to practice outside of class in their listening assignments.
They encourage students to be conscious of what they're doing
while they complete listening tape assignments.
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> They encourage students to evaluate their comprehension
and their strategy use immediately after completing an assignment.
They build comprehension checks into in-class and out-of-class
listening assignments, and periodically review how and when to use
particular strategies.

> They encourage the development of listening skills and the
use of listening strategies by using the target language to conduct
classroom business: making announcements, assigning homework,
describing the content and format of tests.

Y They do not assume that students will transfer strategy use
from one task to another. They explicitly mention how a particular
strategy can be used in a different type of listening task or with
another skill.

By raising students' awareness of listening as a skill that
requires active engagement, and by explicitly teaching listening
strategies, instructors help their students develop both the ability and
the  confidence to handle communication situations they may
encounter beyond the classroom. In this way they give their students
the foundation for communicative competence in the new language.

Pre-listening, while-listening and post-listening activities

Exercises for teaching listening are divided into pre-listening,
while-listening and post-listening. Pre-listening activities are
preparations for listening. Pre-listening work can consist of a whole
range of tasks including the teacher giving background information,
the students reading something relevant to listening, the students
looking at the pictures and eliciting from them, the students
discussing a topic situation, answering questions, w-riting what they
know about the topic of listening, considering what language they
might need to understand the oral text, getting full understanding of
how' they will perform the listening task.’5 While-listening
activities are what students do during listening to the text. The
purpose of while-listening activities is to help learners develop the
skill of eliciting messages from the heard text. While listening the

BUnderwood. M. Teaching Listening. Longman. 1997. P. 31-37
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students are to look at the pictures of the traffic and to put a cross
where the rules have been broken Other tasks can be:

> Listen to the text and decide which pictures represent the
story.

> Arrange the pictures in the correct order according to the
heard text.

> Listen to the text and complete the chart.

> Listen to the text and tick off from the lists the items that
have not been mentioned.

> Listen to the text and mark the sentences that follow the text
as True or False.

> Listen to the text and complete the gaps in the text.

> Listen to the text and correct the printed version.16

Post-listening activities are done after the process of listening
is completed. The most common form is to check comprehension.
Another purpose of post-listening tasks is to know why some
students failed to comprehend the heard text and missed essential
points of information. Yet another purpose is to expand on the topic
or on the language of the heard text.17

6.2. Using Authentic Materials and Situations

Authentic materials and situations prepare students for the
types of listening they will need to do when using the language
outside the classroom.

One-Way Communication

Materials:

> Radio and television programs

V Public address announcements (airports, tram/bus stations,
stores)

> Speeches and lectures

> Telephone customer service recordings

Procedure:

l6Underwood. M. Teaching Listening. Longman. 1997. P.49-69
17Underwood, M. Teaching Listening. Longman. 1997. P.74-86



> Help students identify the listening goal: to obtain specific
information; to decide whether to continue listening; to understand
most or all of the message

> Help students outline predictable sequences in which
information may be presented: who-what-when-where (news
stories); who-flight number-arriving/departing-gate number (airport
announcements); «for [function], press [number]» (telephone
recordings)

> Help students identify key words/phrases to listen for

Two-Way Communication

In authentic two-way communication, the listener focuses on
the speaker's meaning rather than the speaker's language. The focus
shifts to language only when meaning is not clear.

Developing Listening Activities

As you design listening tasks, keep in mind that complete recall
of all the information in an aural text is an unrealistic expectation to
which even native speakers are not usually held. Listening exercises
that are meant to train should be success-oriented and build up
students' confidence in their listening ability.

6.3. Check the level of difficulty of the listening text

The factors listed below can help you judge the relative ease or
difficulty of a listening text for a particular purpose and a particular
group of students.

1 How is the information organized? Does the story line,
narrative, or instruction conform tofamiliar expectations? Texts in
which the events are presented in natural chronological order, which
have an informative title, and which present the information
following an obvious organization (main ideas first, details and
examples second) are easier to follow.

2. How familiar are the students with the topic? Remember that
misapplication of background knowledge due to cultural differences
can create major comprehension difficulties.

3. Does the text involve multiple individuals and objects? Are
they clearly differentiated? It is easier to understand a text with a

53



doctor and a patient than one with two doctors, and it is even easier
if they are of the opposite sex. In other words, the more marked the
differences, the easier the comprehension.

4, Does the text offer visual support to aid in the interpretation
of what the listeners hear? Visual aids such as maps, diagrams,
pictures, or the images in a video help contextualize the listening
input and provide clues to meaning.

Use pre-listening activities to prepare students for what they
are going to hear or view.

The activities chosen during pre-listening may serve as
preparation for listening in several ways. During pre-listening the
teacher may

> assess students' background knowledge of the topic and
linguistic content of the text

> provide students with the background knowledge necessary
for their comprehension of the listening passage or activate the
existing knowledge that the students possess

> clarify any cultural information which may be necessary to
comprehend the passage

> make students aware of the type of text they will be listening
to, the role they will play, and the purpose(s) for which they will be
listening

> provide opportunities for group or collaborative work and for
background reading or class discussion activities

Sample pre-listening activities:

> looking at pictures, maps, diagrams, or graphs

> reviewing vocabulary or grammatical structures

> reading something relevant

> constructing semantic webs (a graphic arrangement of
concepts or words showing how they are related)

> predicting the content of the listening text

> going over the directions or instructions for the activity

> doing guided practice

Match while-listening activities to the instructional goal, the
listening purpose, and students' proficiency level.
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While-listening activities relate directly to the text, and students
do them do during or immediately after the time they are listening.
Keep these points in mind when planning while-listening activities:

I fstudents are to complete a written task during or immediately
after listening, allow them to vread through it before
listening. Students need to devote all their attention to the listening
task. Be sure they understand the instructions for the written task
before listening begins so that they are not distracted by the need to
figure out what to do.

Keep writing to a minimum during listening. Remember that the
primary goal is comprehension, not production. Having to write
while listening may distract students from this primary goal. If a
written response is to be given after listening, the task can be more
demanding.

Organize activities so that they guide listeners through the text.
Combine global activities such as getting the main idea, topic, and
setting with selective listening activities that focus on details of
content and form.

Use questions tofocus students® attention on the elements o fthe
text crucial to comprehension of the whole. Before the listening
activity begins, have students review questions they will answer
orally or in writing after listening. Listening for the answers will
help students recognize the crucial parts of the message.

Use predicting to encourage students to monitor their
comprehension as they listen. Do a predicting activity before
listening, and remind students to review what they are hearing to see
if it makes sense in the context of their prior knowledge and what
they already know of the topic or events of the passage.

Give immediate feedback whenever possible. Encourage
students to examine how' or why their responses were incorrect.

Sample while-listening activities

> listening with visuals

» filling in graphs and charts

> following a route on a map

> checking off items in a list

> listening for the gist
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> searching for specific clues to meaning

> completing cloze (fill-in) exercises

> distinguishing between formal and informal registers

Using Textbook Listening Activities

The greatest challenges with textbook tape programs are
integrating the listening experiences into classroom instruction and
keeping up student interest and motivation. These challenges arise
from the fact that most textbook listening programs emphasize
product (right or wrong answer) over process (how to get meaning
from the selection) and from the fact that the listening activities are
usually carried out as an add-on, away from the classroom. You can
use the guidelines for developing listening activities given here as
starting points for evaluating and adapting textbook listening
programs. At the beginning of the teaching term, orient students to
the tape program by completing the exercises in class and discussing
the different strategies they use to answer the questions. It is a good
idea to periodically complete some of the lab exercises in class to
maintain the link to the regular instructional program and to check
on the effectiveness of the exercises themselves.

6.4. Integrating Listening Strategies With Textbook
Audio and Video

Students can use this outline for both in-class and out-of-class
listening/viewing activities. Model and practice the use of the
outline at least once in class before you ask students to use it
independently.

1. Plan for listening/viewing

> Review the vocabulary list, if you have one

> Review the worksheet, if you have one

> Review any information you have about the content of the
tape/video

2. Preview the tape/video

> (tape) Use fast forward to play segments of the tape; (video)
view the video without sound



> ldentify the kind of program (news, documentary, interview,
drama)

> Make a list of predictions about the content

v Decide how to divide the tape/video into sections for
intensive listening/viewing

3. Listen/view intensively section by section For each section:

> Jot down key words you understand

> Answer the worksheet questions pertaining to the section

> |f you don't have a worksheet, write a short summary of the
section

4. Monitor your comprehension

> Does it fit with the predictions you made?

> Does your summary for each section make sense in relation to
the other sections?

5. Evaluate your listening comprehension progress

Jigsaw listening is an activity, in which the learners are
divided into small groups and each group listens to a different text,
all the texts being on the same topic. Later the groups exchange
information to pool together a complete picturel8 Analyze the
following “jig-saw™ listening activity and arrange it in the three-
phase framework in the space provided: Work in pairs. Let your
partner speak from one of the notes set provided. Listen to the
discourse and lake your own notes. Share your notes with the peers
who listened to other pieces. Write a single text and give it a title.

Notes set 1 Notes set 2 Notes set 3

Forests of  West Monkeys are Flu outbreak in 1918,
Africa, virulent infected, their meat is 50 million died,
diseases, felling trees, a delicacy, viruses comeback in 21
travel for  jobs, pass to humans, century, poultry
spread of horrible deadly effect, taking infected in Hong
diseases disease to Europe Kong, flu spreading

all over

general headline

u Rixon, Sh. Developing Listening Skills. Modem English Publications. 1986. P20
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Three-phase framework for jigsaw reading

Phase Procedure

Teacher Learners
Pre-listening
While-listening

Post-listening
6.5. Theprocess of listening

Listening as a receptive communicative processes has its
“product” i.e. the information received. The ultimate purpose of
listening is to get the “ideational structures” of the message,
which makes a coherent whole. This coherent whole on paper can
take the form of the “story map”, “flow diagrams” and '‘tree
diagrams” 19

The function of the grid is to organize the message in the
chunks of meaning as a result of the listening process. E.g.

Who? When? What? How? Why?

The function of the flow chart is to retain the sequential
relationship between the elements of meaning in the oral text,
which is perceived in the process of listening to it. These texts can
describe a process, a set of instructions, narrate events in a
chronological order or show a chain of cause and effect.

Event 1 Event 2 Event 3

Students can get the task of listening to “how potato crisps are
made”. To do the task they are to look at the diagram and to

19Burgess. J, The Teaching of Listening Skills in a Second Language. University of Manchester. Unit
2, 1996. P. 18-20
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complete the notes in each box in the diagram. Each box equals one
stage of the process.

1 Large potatoes 2. 3. The peeled
are washed... potatoes are ...
4. 5. 6.
7. 8. The crisps are 9. Finally...
put into ...

(Adapted from Rixon, Sh., 1986. Developing Listening Skills.
Modern English Publications. P. 69)
A heard text can produce classification diagram. Usually it
contains the rubrics for placing under them features and qualities of
the phenomenon under study. E.g.

Living Beings

Animals » Feeding Plants
? * Breeding

e Breathing

* Moving

* Food-chain

e Internal

circulation

¢ Senses

* Reaction

Questions and tasks for self-evaluation

1 What listening needs do your learners (or a group of learners
you are familiar with) have? What do you do to meet those needs?

2. What do you think are second language learners’ greatest
difficulties with listening9 If possible, interview the learners to
confirm your impressions.
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3. To what extent do you think listening can be taught? What do
you think the role of the teacher is in a listening class?

4. Discuss some of the differences between spoken and written
texts in terms of vocabulary, syntax, and discourse structure.

5. Describe listening activities that you think are effective in
enhancing students’ listening skills.

6. What are the similarities and differences between listening
and reading comprehension processes?

7. How effective is the language lab in promoting listening
skills?
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Unit 7. TEACHING SPEAKENG

At present, the value of learning speaking is
general, that speaking is paramount, it is difficult to
overestimate it. Not by chance, wanting to know
whether a person knows one or another foreign
language, he is asked: «Do you speak English?
ToBopuTe no pyccknO»

Students of all ages, starting to study foreign
language primarily want to learn to speak the
language. They should know the aims of target

language: speaking skills, like any other skill, are not formed
themselves. For their formation must be used special exercises and
activities , and therefore must be learned, focusing mainly on the
development of skills.

Usually begin to teach the basics of speaking. With statement
of pronunciation skills, forming lexical and grammar skills, listening
skills. On the initial stage of learning to separate the process of
formationof these skills is almost impossible. Teacher introduces
the listeners with the new structure. It involves the study of new
words, sounds, intonation.

Many language learners regard speaking ability as the measure
of knowing a language. These learners define fluency as the ability
to converse with others, much more than the ability to read, write, or
comprehend oral language. They regard speaking as the most
important skill they can acquire, and they assess their progress in
terms of their accomplishments in spoken communication.

Students often think that the ability to speak a language is the
product of language learning, but speaking is also a crucial part of
the language learning process. Instructors help students learn to
speak so that the students can use speaking to learn.
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7.1. Using language to talk about language

Language learners are often too embarrassed or shy to say
anything when they do not understand another speaker or when they
realize that a conversation partner has not understood them.

Instructors can help students overcome this reticence by
assuring them that misunderstanding and the need for clarification
can occur in any type of interaction, whatever the participants'
language skill levels.

Among the genres of speaking are description (telling the
details to an active listener), narration (telling the development of
events to an active listener), reasoning (telling one’s train of thought
to an active listener), identification (talking about one's likes and
dislikes) Other genres are language-in-action (people doing things
and talking), comment (opinions and angles of view), service
encounters (buying and selling of goods and services), debate and
argument (seeking a solution and pursuing one’s point), learning
(use of language in learning) and decision-making (people working
towards decision). The ability to perform these genres is a proof of
the skill level. This is how the language is used in everyday life.

Study the list of speaking genres, indicate real world situations
where these genres can occur. Some examples have been given to
you.

Genre Situation

» Description

* Narration Telling a tale to a child
* Reasoning

* Identification

» Language-in -action
» Comment

* Service encounters

» Debate and argument
» Learning
 Decision making
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7.2. Developing Speaking Activities

Communicative exercises in teaching to speak are organized as
information transfer (extracting certain pieces of information from a
non-verbal form e.g. a table, a graph, a map etc). Another type of
exercises is information gap (information is conveyed from the
person who possesses it to the one who lacks it). Information gap
can take the form of a jigsaw (each learner has only some
information, which is part of the whole and is to be brought together
by means of oral communication)20.

Communicative games have a task, rules, participants,
competition, winners2L Games can be classified as follows:

> Information gap games (the winner is the first who compiles
together all the necessary information from other participants)

> Matching, contrasting and comparing games (fitting,
exchanging, collating, spotting differences)

> Sequencing games (the winner is the first who does the
correct sequencing),

> Guessing games (the winner is the first who does the correct
guess, e.g. «Who am I?», wearing a sticky label on one's forehead
and asking questions about oneself)

r Community games (popular past-time games like
“crosswords”, “dominos” or “bingo” with a language focus in
mind),

> Attention games (the winner is the one who is most attentive
in performing the tasks),

> Memory games (the winner is the one whose memory works
best),

> General knowledge games (the winner is the best one at
general knowledge quizzes

> Board games (a game organized between couples or groups
of partners with a playing board, e.g. a grid and dice with a task in

AJohnson. K. Five principles in a «communicative exercise type». Communicative Syllabus Design
and Methodology. Prentice lialL 1982. P. 163-175
2 lladfieldL, J. Advanced Communicative Games. 1987; Wright, A., M. Beiteridge and M. Buckby.
Games for Language Learning. CUP. 1984.
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each box ofthe grid and the order of tasks determined by casting the
dice)

Run this typical “information-gap” activity and reflect on the
procedure. Student A is given the plan ofan apartment. Student B
has a blank sheet. StudentA is to describe the plan ofthe apartment
to student B without showing the sketch to him. Student B can ask
comprehension-check questions. After the students have finished the
task, the drawings are compared.

Student A Student B
Smaller bedroom Sitting
|_|_ room
Bigger
bedroom

Bathroom  ¢_Kijtchen
area

Items of analysis Comments
1. Motivation and
involvement
2. Challenge
3. Useful language used
4. Questions from the listener
5. Degree of success in
drawing the sketch

Run the “jig-saw” activity to practice speaking. Student A has a
text, which is the beginning of the text for student B. The two texts
complement each other. Without showing the texts to each the
learners ask each other “Yes-No” questions (comprehension-check
questions are allowed too e.g. “Do you mean to say that ...?) and
pool the whole information together. Reflect on the procedure.
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Text A
British Prime Minister called
for the modernization of the
comprehensive system,
encouraging «diversity» and
innovative approaches to raising
standards. This could mean the

Text B
Schools must be able to sefve the
particular needs of pupils who
might excel at sport or mi*slc or
drama. There are many children

sitting in schools today with low
ambitions but huge resefves

end of the traditional school day talent that have nevef been
and the opening of classrooms unearthed. Another empfrasis ,s
around the clock - with schools the importance of ttachmg
offering out-of-hours classes for modern languages at schools.
pupils and the wider

communitv.

Ttems of analysis Comments
1. Clarity of instruction

2. Motivation and involvement

3. Challenge of the task

4. Useful language

5. Comprehension-check

questions

6. Time required to complete

the task

7. Degree of success

Simulation activ ities

Simulation activities are replicating reality for langu”Se study
purposes. Simulation can take the form of role-play and problem
solving. Role-plays can be based on roles and sCenanos™
Discussions are usually based on problems and opinions.

Role-play can be described with at least four features,
closeness (a plot can be very close to one's own expEnence or
distant), situation (a situation can be very typical for ev~rY day or
unlikely), realism (the circumstances can be realistic or imaginary),

r- Porter Ladousse, G. Role Play. OUP, 1.987.
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personality (the characters of the role-play can resemble the
participants themselves or be alien to them)2'.

Role-play can be controlled (the participants are responsible
for the language they use), semi-controlled (participants are partly
expected to use the prescribed language), free (participants are
responsible for the message not for the prescribed language, small-
scale (lasting for a lesson or less) and large-scale (lasting for more
than a lesson or perhaps for the whole term).

The steps of running a role-play in the lesson are shown by the
graph

a role-play in the lesson are shown by the graph:

hoosing role-playing participants Lip,
rranging communication setting L K

Distributing the roles
Selecting the language
Developing the plot
Acting out the role-play
Reflecting on the procedure (plot iJ
development, using the language, finding M|
the resolution to the drama) BLU

_.£E

Discussion is a simulation of reality for study purposes with
problem-raising task, co-operating or challenging viewpoints of
participants, polarization of opinions, decision making and problem
reSEINON: o ramia discussion. ELT 441 1990 7. 48

Discussion can be organizedgs pyramid discussion. It means
that a problem task is given to pairs of students. Once a pair has
solved the nroblem. two pairs are put toaether to combpare answers



Problem situation can arise if there is an obstacle towards the
goal, alternative points of view, choice out of the alternatives, rating
the items, situation of challenge (life-threatening circumstances
etc.). Elements of organizing a discussion in the lesson are shown
by the graph below.

Problem-
resolution

Presentation

Presentation is a structured individual or group talk made for the
audience. Presentation is done in the following stages: introducing
the subject and the team, performing the scenario of the
presentation, receiving feedback. There are certain presentation
techniques to keep the audience interested during the
performance2s.

Choose the subject of your own presentation and give
examples of how you are going to keep the audience interested

Techniques Examples
* Ruin expectations of the
audience
» use examples
» Show illustrations

 Ask the audience for feed-
back

25 A Course in Language Teaching. CUP. 1996. P. 16-17
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* Encourage the audience to
think

» Contrast views

* Modulate your voice
Highlight the message

» Close down effectively

It is often useful to give the learners the cues, from which they
can speak. Types of cues in a variety of speaking tasks include
cards, notes, table of data and graphs, mind-maps, plans.

7.3. Structured activities on speaking

Pre-speaking activity is to prepare the participants for the main
speaking activity. Schemata activation is recalling prior world-
knowledge of the participants that is relevant to the speaking
situation. Questions, pictures and texts can be used to these ends
Brainstorming is an activity used to generate ideas in small groups
before the main speaking activity. The purpose is to generate as
many ideas as possible within a specified time period. The ideas are
not evaluated until the end of activity time26. Motivation of
participants can be enhanced when they clearly see the
communicative problem and the ways to resolve it. While-speaking
the participants actually resolve the communicative problem and
produce its resolution as a result of the role-play, problem-solving,
socialization or communication game. Post-speaking can provide
opportunities for the learners to re-visit the language and ideas
produced and to think of the ways to make communication more
effective. An important part of the post-speaking activity is the
development of integrated communicative skills, i.e. reading-and-
speaking task, listening-and-speaking task, speaking-and-writing
task etc27.

16Brown, H. Principles of Language Learning and Teaching. Prentice Hall. 1994
27 SheijS, J. Communication in the Modern Language Classroom. Strasbourg. 1988
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Questions and tasks for self-evaluation

1 What needs do your learners (or a group of learners you are
familiar with) have for interactional functions of language?

2. What aspects of speaking (e.g., pronuncia